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Abstract
Alternative teacher certification (ATC) programs are one method created to help alleviate teacher shortages (Cox, Matthews, & Assoc, 2001; Hallinan &
Khmelkov, 2001). While much debate has arisen over ATC programs, very few have empirically examined their impact on the teaching pool (DarlingHammond, Berry, & Thoreson, 2001; Darling-Hammond, Chung, & Frelow, 2002; Goldhaber, 2000; Ingersoll, 1999; Shen, 1997, 1999). The present study
was designed to explore differences by certification type and program characteristics based on novice teachers' demographics, educational attainment,
sense of self-efficacy, and sense of preparedness to enter the classroom. Results from the present study suggest ATC programs are somewhat
diversifying the teaching population by bringing in more minorities and science majors, but do not appear to be bringing in more experienced scientists
and mathematicians nor do they appear to be alleviating the teacher shortage. In this sample, traditionally certified teachers felt better prepared than ATC
teachers with the biggest differences on Promoting Student Learning. Regardless of certification route, prior classroom experience was a strong predictor
of Overall Preparedness and a teacher's perception of his or her ability to be an effective teacher. For ATC teachers, a positive mentoring experience was
a strong predictor of Overall Preparedness. The discussion of whether or not ATC programs should exist should now be replaced with a discussion of
how to ensure that these programs produce better teachers and improve student learning. The underlying theme from the present study was that, in
order to feel prepared and have high self-efficacy, novice teachers needed instruction in the majority of the components identified by research and by the
National Commission on Teaching and America's Future (1996), including positive mentoring experiences, field based experiences, and curriculum based
on child development, learning theory, cognition, motivation, and subject matter pedagogy. Results from the present study support the assertion that
teacher preparation programs, program components, mentoring experiences, and field-based experiences do impact teacher effectiveness in the
classroom.
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Another purpose was to examine how teacher stress and teacher self-efficacy were related to emotional exhaustion, engagement in teaching, and motivation
to leave the teaching profession. 2. Theoretical Framework. 2.1. Teacher Stress. Supporting this expectation recent research indicates that teacher selfefficacy is negatively related to teachers’ perception of stressors in the school environment, for instance discipline problems (Collie et al., 2012; Fernet, Guay,
Senécal, & Austin, 2012; Gil-bert et al., 2014; Klassen & Chiu, 2010, 2011; Klassen et al., 2013; Skaalvik & Skaalvik, 2010; Yoon, 2014). In short, greater
teaching commitment tended to be expressed by those teachers who were higher in both general and personal efficacy; who taught in schools with fewer
students per teacher; and who worked under a principal regarded positively in the areas of instructional leadership, school advocacy, decision making, and
relations with students and staff. Teaching commitment also was higher for female teachers. Discover the world's research. 15+ million members. Teachers’
sense of efficacy refers to individuals’ judgments or beliefs regarding their ability to accomplish critical instructional tasks. The relation between these
constructs and differences on the basis of teaching experience and academic level were investigated. Teachers (N ϭ 1,024) completed a self-report instrument
via the Internet. Results indicated that teachers’ sense of efficacy could be used to explain the classroom mastery goal structure they reported. Also, some
aspects of teachers’ sense of efficacy were greater for those with more teaching experience, whereas differences in goa

